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- . . when an academic field has as its Mattered?”’. Hambrick (1994) was not
charge the thoughtful preparation and the first to call for an assessment of the

guidance of practitioner professionals, and :
when an academic field deals in a domain relevance of academic thought by

that vitally affects societal well-being, then management practce (for examPle’
that academic field must enter the world of see Thomas and Tymon, 1982; Oviatt
practical affairs. Without being co-opted, it and Miller, 1989; Daniels, 1991). In
must strive for influence and impact. That tl]e ﬁve years Since his Speech to dle

is our challenge. We should matter. We

emy of agement, er’ f
must matter” (Hambrick, 1994: 70). Academy of Management, several o

his suggestions have been imple-

The above quote is taken from an mented, such as more widespread dis-
Academy of Management Review arti- seminaton of research findings of
cle reporting the content of the 1993 Academy members through a public
Academy of Management Presidential relations agency, but whether they

Address by Donald C. Hambrick, en- have achieved their intended purpose
titled “*“What if the Academy Actually is uncertain.
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THE KNOWLEDGE TRANSFER OF STRATEGIC MANAGEMENT CONCEPTS 361

The current study is an exploratory
effort to assess whether the work of
the academic community has signifi-
cantly influenced the practice of
management in business organiza-
tions. Although the study is limited in
its scope, we hope the results will pro-
vide some evidence of the degree to
which the academic discipline of
management shapes decisions of
practicing managers. The study’s aim
is directed at answering three basic
questions: What is the primary source
of major management concepts for
practicing managers? Are practicing
managers familiar with key concepts
and frameworks used in the academy
(used in this study to convey the aca-
demic generation of knowledge in-
stead of the academic environment)?
How useful are several key academic
concepts and frameworks to practic-
ing managers in their decision-mak-
ing processes?

The remainder of this study pro-
vides a working definition of knowl-
edge, develops a knowledge transfer
model, describes our research meth-
odology, provides results, offers a dis-
cussion and some tentative conclu-
sions.

WHAT IS KNOWLEDGE?

In current management literature,
a distinction is made between two
kinds of knowledge (Prusak, 1997).
Information includes knowledge in
the form of facts, axioms and symbols
(Kogut and Zander, 1992), while
“know-how’” is defined as accumu-
lated practical skill (von Hippel,
1988; Prusak, 1997). Machlup (1983)
defines information as a flow of mes-
sages or meanings that might add to,
restructure or change knowledge,
and Nonaka suggests that ‘‘knowl-

edge is created and organized by the
very flow of information, anchored
on the commitment and beliefs of its
holder” (1994: 15). Cognitive psy-
chology differentiates between “‘de-
clarative knowledge” (facts or justi-
fied true belief) and “‘procedural
knowledge” (scripts or “‘how-to”
knowledge) (Paris et al, 1983). Simi-
larly, in educational medicine, Bor-
dage and Lemieux (1991) indicate
that physicians use syntactic theory to
capture the rules of inclusion of
symptoms and signs (similar to de-
clarative knowledge) and semantic
theory to capture the meaning as-
signed to the symptoms and signs
(similar to procedural knowledge).
Nonaka (1994) suggests that the se-
mantic aspects of knowledge are most
important when considering building
a theory of knowledge creation.

In summary, the above explication
of the knowledge concept suggests two
distinctive characteristics of knowl-
edge: a procedural element and a de-
clarative element. Assessing practition-
ers’ familiarity with concepts and
frameworks of management addresses
the declarative element of knowledge,
and evaluating the usefulness of these
concepts and frameworks to practi-
tioners considers the procedural ele-
ment of knowledge.

In the next section we develop a
model to evaluate the three questions
associated with this study: What is the
primary source of major management
concepts for practicing managers? Are
practicing managers familiar with key
concepts and frameworks generated in
the academy? How useful are several
key academic concepts and frame-
works to practicing managers in their
decision-making processes?
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362 SIMMONDS, DAWLEY, RITCHIE AND ANTHONY

A THREE DIMENSIONAL
KNOWLEDGE TRANSFER MODEL

The three dimensions of this
model are Sources, Familiarity and Use-
Sfulness.

SOURCES

Individuals acquire knowledge
from a number of sources. In a sum-
mary of the literature on learning
structures, Weisman and Anthony
(1999) concluded that there are four
ways that knowledge is transferred: in-
volvement (participation in learned or-
ganization such as trade societies), as-
sociation  (formal or  informal
interactions with others), experience
(knowledge acquired through im-
plicit learning), and direct education
(formal learning pursuits).

Involvement entails knowledge ac-
quired through direct participation in
professional  organizations. Boisot
(1995) characterizes involvement as
“proprietary”’ knowledge. Proprietary
knowledge is “knowledge that a per-
son or group codifies on its own in or-
der to make sense of particular situa-
tions”’ (Choo, 1998: 11). The current
study focuses on the group aspect; that
is, professional organization, industry
guild, consortium or any other pur-
poseful organization of individuals in
a homogeneous profession.

Association involves knowledge ac-
quired from formal or informal inter-
actions with others in everyday activi-
ties, exclusive of a learned
organization or society. This sub-di-
mension captures the essence of Mil-
ler’'s (1996) interactive dimension of
knowledge that emerges as a result of
relating with others in an organization.
It is a deliberate attempt to learn
through these associations. The knowl-
edge source may be an internal group

of individuals or a single source, such
as a confidant whose opinions may be
highly valued (McCallum, 1998). As-
soctation involves largely informal
means of communication and the
exchange of information which is not
always clearly defined.

Experience results from knowledge
gained through implicit learning and
usually occurs without the learner be-
ing cognitive of the learning process
(Raelin, 1997). This knowledge is ac-
quired through years of interactions
with the learner’s acquaintances,
friends, colleagues and the like
(Choo, 1998). However, the learning
is implicit and not deliberately or ex-
plicitly sought or recognized as in the
case with association, and includes
commonsense and personal knowl-
edge. Choo (1998) argues that this
type of knowledge is acquired over
time and is unique to each individual.
Support for this description of experi-
ence is found in Miller’s (1996) de-
scription of synthetic learning. Miller
suggests that the synthetic mode takes
place in the individual’s mind, as op-
posed to involvement with others.

Direct Education represents knowl-
edge obtained through formal learn-
ing pursuits, and is similar to Boisot’s
(1995) public knowledge. Choo
(1998) describes public knowledge as
being “codified’” and ‘‘can be found
structured and recorded in text-
books, research journals, and other
formal and informal printed
sources’” (1998: 110). Miller's (1996)
mode of analytic learning involving
the systematic gathering of informa-
tion is characteristic of direct educa-
tion. The implication is that the type
of knowledge gathered in a systematic
fashion has to be readily accessible
and highly codified. We extend the
definition of direct education to in-
clude knowledge gained through for-
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THE KNOWLEDGE TRANSFER OF STRATEGIC MANAGEMENT CONCEPTS  36%

mal classroom instructions or other
direct access to formalized instruc-
tions.

FAMILIARITY

Familiarity refers to specific knowl-
edge someone has about a phenome-
non {Goodman and Leyden, 1991).
Stored images or representations in
memory are evoked by stimuli to de-
termine whether stimuli attributes
match stored images or representa-
tions (Christie and Klein, 1995). Infor-
mation may not reside in memory for
any length of time unless it goes
through three stages: sensory memory
(perception of information), short-term
memory (i.e., working memory and in-
volves consciousness of the present),
and long-term  memory (encoding
through practice and rehearsal) (At
kinson and Shiffrin, 1968; Bernstein et
al., 1991).

The literature regarding absorptive
capacity also provides another vehicle
for exploring the familiarity dimen-
sion. Although absorptive capacity is
generally expressed as an organiza-
tion- level construct, Cohen and Lev-
enthal (1990) suggest that the con-
cept stems from an individual level.
They state that “‘prior related knowl-
edge confers an ability to recognize
the value of new information, assimi-
late it and apply it to commercial
ends” (1990: 128). Since prior re-
lated knowledge enables an individ-
ual to recognize new information, the
familiarity dimension can be defined
more specifically as the extent an in-
dividual’s prior related knowledge is
affiliated with the relevant knowledge
concept.

USEFULNESS

Usefulness “‘implies ways of resolv-
ing a problem through clarification,

alternation, or actual solution'* (Tay-
lor, 1991: 221), and is based on an
attitudinal perception of the effect-
iveness of applying specific informa-
tion to resolve a problem or to make
a decision. Information is useful if it is
appropriate for the situation in which
it is used (Mangaliso, 1995). Choo
(1998) contends that selection of in-
formation depends on the degree of
relevance the user attributes to the in-
formadon.

METHODOLOGY

FOCUS GROUPS

Our literature review revealed no
previous research on knowledge
transfer from academic to practi-
tioner environment. Therefore, we
decided to use focus groups as a
means to design and confirm the
model in the study (Reichardt and
Rallis, 1994). We began by construct-
ing a survey draft. Next, we used five
focus groups to discuss the draft. The
modifications made to the f{inal draft
didn’t affect the content of the draft;
however, we re-phrased several ques-
tions to improve readability, and
made some grammatical improve-
ments. (A detailed review of the focus
group procedure is available from the
authors upon request.)

SAMPLE COMPOSITION
AND QUESTIONNAIRE

A questionnaire was constructed
and mailed to 1,900 individuals, and
follow-up postcards were mailed out
four weeks after the initial mailing.
The sample was obtained from a da-
tabase of a college of business in the
Southeastern U.S. The database was
used for various purposes by the col-
lege including mailing of informa-
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364 SIMMONDS, DAWLEY, RITCHIE AND ANTHONY

tional newsletters and publicity state-
ments. The sample included 600
CEOs in the public and private sec-
tors of Florida and Georgia, 100 Flor-
ida government officials, and 500
MBA graduates from the college who
held executive positions throughout
the country. Of the 1,900 mailed sur-
veys, 323 were returned due to incor-
rect addresses and 46 were returned
because individuals declined to par-
ticipate in the survey. A total of 174
usable responses (11%) were re-
ceived and used in the current study.
Since the surveys were mailed out
during the Christmas season, the 11%
response rate did not create a major
concern (Alreck and Settle, 1995). A
mailing during a non-seasonal time of
year would likely have increased the
response rate. Some of the demo-
graphics of respondents include the
following: (1) 49.7% classified them-
selves as top managers and 31.2% as
middle managers, (2) 77.6% were
male, (3) 92% possessed a bachelors
degree or higher and 52% possessed
a masters degree or higher, (4) 96.7%
were between the ages of 25 - 65, and
(5) 85% had at least 11 years of work
experience.

The questionnaire was divided into
three major areas: 1) construct famil-
iarity, 2) construct usefulness, and 3)
respondents’ source of construct/con-
cept acquisition. These concepts were
selected by conducting a content anal-
ysis of article keywords taken from all
1994-1998 issues of Harvard Business
Review, Sloan Management Review, Cali-
Jfornia Management Review, and Academy
of Management Executive. These journals
were chosen for two reasons. First, they
are designed for, and read by, profes-
sional managers. Second, these jour-
nals are more likely to contain aca-
demic concepts than the popular
business press since they are primarily

written by academics and many articles
are practitioner-oriented translations
of scientific studies. The content anal-
ysis identified nine prevalent strategic
management concepts: (1) resource-
based views, (2) dominant logic/prod-
uct relatedness, (3) globalization is-
sues, (4) knowledge creation and
information flows, (5) supply-chain
management, (6) inter-organizational
relationships, (7) formal business
planning, (8) attention to environ-
mental issues, and (9) governance is-
sues. Each concept, and its related
premise, is presented in Appendix A.

Twenty statements were developed
by the authors in the survey draft and
modified after focus group input to
address the nine academic con-
structs. These twenty statements were
repeated in each of three sections
(source, familiarity, usefulness) of the
questionnaire. In an effort to ensure
respondents would share common
definitions of the constructs, each
statement was worded in general busi-
ness terms. For example, the state-
ment “‘Outsider board of director
members are more stringent moni-
tors of management’s actions than in-
siders” was used in assessing the
agency construct. Twelve ordinal cat-
egories were provided for respon-
dents to identify knowledge sources. A
five-point Likert scale was used to as-
sess respondents’ familiarity with the
nine concepts. However, input from
focus groups suggested respondents
would need more latitude to discrim-
inate the usefulness concept. There-
fore, a seven-point Likert scale was
used for wusefulness. The initial survey
was field tested with a group of MBA
students and an expert in survey de-
sign. The field test provided valuable
comments that were used to refine
the survey instrument.
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THE KNOWLEDGE TRANSFER OF STRATEGIC MANAGEMENT CONCEPTS 365

The twelve potential sources of
knowledge acquisition were clustered
into the four categories of the study
model. This was accomplished by
each of the four authors indepen-
dently assigning each source option
from the survey to one of the four cat-
egories (involvement, experience, associ-
ation, and direct education). When in-
dividual categorizations were
compared, there was general consen-
sus (see Appendix B).

In an effort to validate the con-
structs underlying the survey items
and to simplify data analysis, a factor
analysis using varimax rotation was
performed on the twenty familiarity
items. Analysis of the scree plot re-
vealed nine factors (constructs) with
eigenvalues in the 3.00 to 0.94 range.
All items loaded neatly (> .48) on the
constructs of interest. Therefore, the
twenty survey items were deemed to
represent the nine designated con-
structs.

DATA ANALYSES

Since much of the survey data were
non-normally distributed, ordinally
scaled, and required ranking, nonpar-
ametric tests were deemed the most
appropriate means for analyzing the
data (Gaither and Glorfeld, 1985). Ac-
cordingly, Friedman one-way analysis
of variance was used to test the omni-
bus null hypotheses that & samples
have the same median, the Kruskal-
Wallis analysis of variance by ranks was
used to test for differences among the
ranks of the samples, the Wilcoxon-
Mann-Whitney test was used to test the
omnibus null hypotheses that k sam-
ples with subgroups have the same me-
dian, and the Wilcoxon signed ranks
test was used to confirm rank ordering
(Siegel and Castellan, 1988).

RESULTS

A Cronbach alpha («) was com-
puted for each section of the survey.
The source, familiarity, and usefulness
sections yielded a’s of .82, .65, and
.82, respectively. Thus, the three
scales were deemed reliable instru-
ments (Crocker and Algina, 1986).

Results are presented in the order
of the three basic research questions:
What is the primary source of man-
agement concepts for practicing
managers? Are practicing managers
familiar with key concepts and frame-
works generated in the academy?
How useful are key academic con-
cepts and frameworks to practicing
managers in their decision-making
processes?

SOURCE

In an effort to determine whether
significant response differences ex-
isted among the four source con-
structs, the non-parametric Friedman
analysis of variance test was con-
ducted. The Friedman test ranked
the source frequency of responses and
indicated that differences existed
among the means (x* = 161.00, p <
.01). A Wilcoxon signed ranks test
confirmed this ordering. The test sta-
tistics are presented in Table 1. Re-
sults show the order of importance
from highest to lowest as sources of
knowledge for practicing managers is
experience, association, involvement and
direct education.

Additional tests were conducted to
determine whether knowledge source
influenced respondents’ ratings of fa-
miliarity and usefulness. Results of a
Kruskal-Wallis one-way analysis of var-
iance by ranks test are shown in Table
2. Respondents who learn through in-
volvementshowed higher than average
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366 SIMMONDS, DAWLEY, RITCHIE AND ANTHONY

Table 1. Wilcoxon Signed Rank Test by Source

Contrast Z Asymptotic Significance (2-tail)
Experience > Association 693 =0l

Association > Involvement 3.57 <.01

Involvement > Education Suld Hi=<i0]
familiarity rankings, while those who .001). Other group contrasts were not
learn through association showed significant.

somewhat lower familiarity scores.
Further, respondents who learn FAMILIARITY
through experience found somewhat

less utility in the nine constructs of Due to the exploratory nature of
interest than the other respondents. this study, there were no established
Limited sample sizes precluded com- benchmarks for values to suggest
parisons on direct education.' However, whether familiarity scores were rela-
Kruskal-Wallis test for source differ- tively high or low. Accordingly, it is
ences between top-level and middle- reasonable to suggest that sentiment
level managers showed that top-level neutrality would be represented by an
managers acquire academic concepts item score of 3 (since the items were
principally through experience (x* = scored on a five-point Likert scale),
9.90, p < .01), and middle managers and the null hypothesis was set such
acquire academic concepts primarily that the average item mean must be
through involvement (x* =11.47, p < equal to 3.0 (see Giunipero ef al,

Table 2. Familiarity and Usefulness Scores by Source

Association  Education Experience Involvement

N 28.00 3.00 108.00 2300
Familiarity = Mean 372 3.76 3.78 3.84
Y 27.00 2.00 21187, 22.00
df 16.00 2.00 33.00 14.00
Significance .02 37 94 .04
Usefulness Mean 5.03 5.54 4.86 4.95
% 27.00 2.00 105.00 21.00
df 23.00 2.00 49.00 14.00
Significance .26 37 .00 .09

! Since only 3 respondents reported knowledge acquisition from direct education, no meaningful com-
parative statistical analysis could be performed. However, it is worth noting that respondents reporting
concept acquisition through direct education scored about the same on the familiarity scale (3.76)
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Table 3. Familiarity T-test

Item Item mean (H,: x > 3) t-statistic
Average of Familiarity 3.74 30.525%*%
items

*¥% p <.001, two-tailed

Table 4. Familiarity and Usefulness by Construct

Item Familiarity = Usefulness
Rank* Rank*
Knowledge transfer/information flows 1 1
Inter-organizational relationships 2 2
Resource-based views 3 3
Supply-chain management 4 7
Globalization issues 5 8
Agency/opportunism 6 5
Environmental issues i 9
Formal business planning 8 6
Dominant logic/product relatedness 9 4

* Asymptotic significance (two-tailed), p <.001

1999). The results of the ttest are
shown in Table 3. The average famil-
iarity item mean was 3.74 (t=30.53, p
< .001), which suggests that respon-
dents were relatively familiar with the
concepts in this study.

However, to determine whether
differences in familiarity existed
among the nine academic constructs
the Friedman test was conducted. Re-
sults shown in Table 4 indicate signif-
icant familiarity differences (x? =
141.80, p < .000) and rank order. In
addition, the Wilcoxon-Mann-Whit-
ney test was used to check for differ-
ences in familiarity scores between top
and middle-level management. Mid-
dle-level managers ranked higher on
Jfamiliarity with the nine academic

concepts (Z = 2.16, p < .05) than
top-level managers.

USEFULNESS

Similar to familiarity, there were no
established benchmarks for values to
suggest whether usefulness scores were
relatively high or low. Given the ex-
ploratory nature of this study, sent-
ment neutrality would be represented
by item score’s of 4 (since these items
were scored on a seven-point Likert
scale), and the null hypothesis was set
such that the average item mean must
be equal to 4.0. The results of the t
test are shown in Table 5. The aver-
age usefulness item mean was 4.95 (t
= 16.86, p < .001), which suggests
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Table 5. Concept Usefulness T-test

Item Item mean (H,: x > 4) t-statistic
Average of Usefulness 495 16.86%+*
items

**x p <.001, two-tailed

that respondents found relative utility
in the concepts in this study.

The Friedman test results pre-
sented in Table 3 show differences in
usefulness ratings among the nine ac-
ademic constructs (x* = 248.97, p <
.001) in rank order. In addition, the
Wilcoxon-Mann-Whitney test was
used to check for differences in wuse-
Jfulness scores between top-level and
middle-level management. Middle-
level managers ranked higher on use-
Julness with the nine academic con-
cepts (Z = 272, p < .01) than
top-level managers.

DISCUSSION AND
CONCLUSIONS

In general, results suggest that the
primary source of management con-
cepts for practicing managers is expe-
rience, followed by association and in-
volvement. The least identified
knowledge source for practicing man-
agers was direct education. While the
transfer of academic concepts and
knowledge are not accomplished
solely through direct education (iden-
tified in this study as personal college
education and personal contact in ac-
ademia), study results do not provide
any comfort or particular encourage-
ment that “‘we really matter.”” Not
surprising, only respondents recently
enrolled in college courses identified
direct education (x* = 3.66, p < .10)*

as the primary source of major man-
agement concepts. Usually, these re-
spondents occupy lower levels in or-
ganizations and do not have high
levels of influence in major strategic
decisions.

Practicing managers appear to be
familiar with the nine academic con-
structs presented in the survey, albeit
to varying degrees. This result is not
surprising given that the relevance of
some academic constructs might de-
pend on respondents’ position in the
organization. Perhaps, the most sur-
prising finding in the familiarity or-
dering is the low ranking of formal
business planning. However, on fur-
ther reflection this result is consistent
with the position of the fall of formal
strategic planning (Mintzberg, 1994).
Another finding of note is that mid-
level managers were more familiar
with the nine constructs than top-
level managers. This is consistent with
our findings that mid-level managers
attended college courses and on-
premise workshops more recently
than top-level managers.

Study findings suggest that the
nine academic constructs in this study
are useful to practicing managers.
The first three ordered constructs
(knowledge creation and informa-
tion flows, inter-organizational rela-
tionships, and resource-based views)
occupied the same position on the

2 This result was obtained during a post-hoc analysis, comparing respondents who indicated they’'d at-
tended college in the past 24 months versus those who had not.
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usefulness dimension as on the famil-
iarity dimension. Recent education
seems to affect practicing managers’
perception of construct usefulness. For
example, middle managers that ei-
ther recently took a college course or
attended an on-premise workshop
found more usefulness in the nine
constructs than those that did not.

It is worth repeating that our respon-
dents were relatively familiar with,
and found utility in, our academi-
cally-generated business concepts.
However, the results suggest that the
transfer of the relevant strategic man-
agement concepts were intra-organi-
zationally acquired by practicing
managers. That is, managers likely
learned these concepts through their
experience, involvement, and associ-
ation with their organizations.

IMPLICATIONS FOR
ORGANIZATIONAL LEARNING

This is the heart of organizational
knowledge creation (organizational
learning). Organizational learning
suggests that knowledge is created by
an individual’s continuous interplay
between tacit and explicit knowledge
(Nonaka, 1994). An individual’s
knowledge gained from experience
becomes tacit and, over time it be-
comes explicit. Once an individual’s
knowledge becomes explicit, organi-
zations (i.e., its actors) enable articu-
lation and amplification of that new
knowledge (Nonaka, 1994). The en-
abling process (i.e., the transfer of in-
tra-organizational knowledge) likely
occurs in the association and the in-
volvement processes. Organizations
learn due to the “‘acquisition of new
knowledge by actors who are able and
willing to apply that knowledge in
making decisions or influencing oth-

ers in the organization” (Miller,
1996: 486).

The results suggest that organiza-
tional knowledge creation and learn-
ing is the process through which
managers acquire academic business
concepts. For example, managers ac-
quired most (72.9%) of the business
concepts through experience
(49.6%) and association (23.2%).
Personal experience is believed to be
the genesis of organizational learning
(Nonaka, 1994). Further, intra-com-
pany organizational knowledge is be-
lieved to be perpetuated by other or-
ganizational members (Huber, 1991;
Miller, 1996). Other organization
members are a source of organiza-
tional knowledge transfer and this ex-
plains why association was found to
be a significant source of knowledge
acquisition. Additionally, we found
that involvement was the third largest
source (20.4%) of business concept
acquisiion. Much (56%) of this
source was attributed to ‘‘existing
company protocol’” and ‘“‘staff meet-
ings.”” Therefore, a large component
of involvement is attributable to in-
teractions with other organization
members. Interpersonal interactions
are also theorized to play a role in en-
abling organizational learning (Non-
aka, 1994).

Another major finding is that the
second greatest source (23.2%) of ac-
ademic knowledge comes through as-
sociation. The greatest form of knowl-
edge acquisition through association is
““business peers inside your company”’
(65.5%), followed by ‘‘business peers
outside your company’ (27.6%),
“new college graduates” (4.3%), and
“friends” (2.5%). Since the prepon-
derance of knowledge acquisition
came from intra-organizational busi-
ness peers, the findings again support
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the organizational learning tenet pos-
ited above.

The third greatest source (20.4%)
of knowledge acquisition came from
involvement. The forms of involve-
ment were reported as ‘‘staff meet-
ings” (32.3%), “‘outside consultants
from academia’” (28.5%), ‘‘existing
company protocol” (23.7%), and
“‘outside consultants not from aca-
demia’” (15.5%). With the exception
of academic consultants, these find-
ings also suggest that knowledge gen-
eration and transfer exist through or-
ganizational learning. The least
source (6.6%) of strategic manage-
ment concepts were acquired from
education. This finding is not surpris-
ing, ex-post, due to the respondents’
time away from academic contact.

A key question is why isn’t aca-
demic research being transferred to
the practicing manager? One reason
for the lack of knowledge transfer
might be that practicing managers
spend very little time reading those
practitioner journals which are writ-
ten by academics. Four items on the
survey asked respondents how often
they read the Harvard Business Review,
Sloan Management Review, California
Management Review, and Academy of
Management Executive. The items “I
read . . .” were rated on a five-point
Likert scale from never (1) to always
(5). All journals were read signifi-
cantly less than the mean (‘‘some-
times’’) at the p < .001 level.

Beyond the scope of these four
journals would be familiarity with
other journal articles, books, and
seminars given by key researchers in
the field. The respondents were
asked to indicate whether or not they
were familiar with some of academia’s
most prolific authors whose concepts
were used in this study. While 42% of
the respondents were familiar with

Tom Peters, between 76% and 80%
of the respondents were not familiar
with Jay Barney, Richard Rumelt,
Kathleen Eisenhardt, Oliver William-
son, Michael Hitt, Ikjiro Nonaka, and
Kiniche Ohmae.

Another reason for the lack of the
transfer of academic concepts to
managers is that management, unlike
many other professions, do not re-
quire continuing education units
(CEUs). It is expected that CEU-re-
quiring disciplines (e.g., accounting)
would be far more efficient at acquir-
ing relevant academic knowledge. In
this study there was a positive corre-
lation between *‘hours spent in work-
shops in the last 24 months’’ and con-
struct familiarity (r = .404, p < .001).

Therefore, future research should
explore the nature and extent of
knowledge transfers in other mana-
gerial disciplines (e.g., accounting, fi-
nance) which require continuing ed-
ucation units (CEUs). Itis reasonable
to expect (as we found) that manag-
ers seeking continuing education
through readings, workshops, or sem-
inars would gain greater knowledge
of current academic concepts.

LIMITATIONS AND FUTURE
RESEARCH

Our study was exploratory, and
thus has the normal limitations and
caveats inherent in such an undertak-
ing. Therefore, the findings from this
study are, at best, tentative. Our in-
tent is simply to raise some important
questions regarding the transfer of
knowledge from academia to practi-
tioners. Our hope is that this article
serves as an impetus for future re-
search in this area.

Accordingly, we note several limi-
tations of the current study. For ex-
ample, results may be affected be-
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cause respondents may not be able to
accurately identify their exact source
of an academic concept. Another lim-
itation is the low (11%) response rate
in the current study. Although the
sample size (N=175) was large
enough to provide some degree of
confidence in the findings, we can
neither claim that the sample was rep-
resentative of the target population
nor that the findings are generaliza-
ble to managers en masse. Further, the
findings from this study cannot be ge-
neralizable to other business disci-
plines such as organizational behav-
ior. Accordingly, one extension of
this study would be to replicate the
survey using current topics in other
management disciplines.

Results may be also be impacted by
the measures used in the study. There
was no known preceding empirical
work to assist us. We measured con-
struct acquisition source, familiarity,
and utility using five- and seven-point
Likert scales on items deemed to tap
the constructs of interest. While con-
struct acquisition source and utility of
each item was clear to our subjects,
construct familiarity ratings may have
been biased. For example, some
items (e.g., “My company has (or
needs) a person to seek and manage
new knowledge and/or technology’)
may have a common-sense element to
them. Therefore, the respondent’s
degree of construct familiarity might
have reflected some degree of agree-
ment (i.e., a positive bias) due to the
common-sense nature of the item.
However, respondents unfamiliar
with a given construct represented by
an item may have found the item to
be counter-intuitive. In this case, re-
spondents’ ratings would posses a
negative bias. In short, some bias may

have occurred with some familiarity
items, but it is impossible to assess the
overall effect of the bias, if any.

Additionally, we recognize the
shortcomings inherent in collecting,
analyzing, and interpreting survey
data. Therefore, the modest efforts in
this area of research should be con-
sidered a small beginning upon
which a stronger foundation may be
built.

There are several ways this line of
inquiry can be extended. One exam-
ple would be to use other academi-
cally-generated business concepts such
as those from the organizational be-
havior and human resources fields. Fu-
ture research should explore the na-
ture and extent of knowledge transfers
in other managerial disciplines (e.g.,
accounting, finance), which require
continuing education units (CEUs).
CEU-requiring disciplines are likely
more efficient in acquiring relevant ac-
ademic knowledge. If true, then it
would be reasonable to expect that
managers seeking continuing educa-
tion would gain greater knowledge of
current academic concepts. Improve-
ments to the current study would also
be helpful. For example, an increase
in the sample size and use of other
sampling techniques could enhance
the generalizability of findings. None-
theless, strong theoretical justification
has been provided for the model used
in this study. Others are encouraged to
develop alternative measures and de-
signs to evaluate the effectiveness of
the model so that we as academics may
better understand how to become a
greater source of knowledge for one of
our major constituencies, practicing
managers. Only then “‘we can truly
matter.”
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APPENDIX A. Strategic Management Concepts, Premises, and Citations

Concept

Premise

Key Citation(s)

Knowledge transfer/
information flows

Creating and managing
information flows enhances
performance.

Nonaka, 1994; Cohen and
Levinthal, 1990

Inter-organizational
relationships

Intra-organizational
relationships are vital to
company success.

Oliver, 1990; Das and
Teng, 1998

Resource-based views

Firms must possess resources
which are rare, valuable, and
unimitatable in order to
achieve competitive
advantage.

Penrose, 1959; Wernerfelt,
1984; Barney, 1991

Supply-chain management

Effective management of the
supply chain can lead to
competitive advantage.

Porter, 1987

Globalization issues

All firms are affected by
global competition.

Ohmae, 1991; Ghoshal
and Bartlett, 1990

Agency/opportunism

Opportunistic behavior must
be monitored by the
principals of an
organization.

Eisenhardt, 1989;
Williamson, 1975

Environmental issues

“Green’’ firms will
outperform firms which
are not.

Hart, 1995

Formal business planning

Formal strategic business
planning enhances company
performance.

Schendel and Hofer, 1979

Dominant logic/product
relatedness

Organization performance
can be enhanced by
focusing on product lines
which are similar.

Grant, 1988; Prahalad and
Bettis, 1986
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APPENDIX B. Fitting 12 Sources of Knowledge into 4 Constructs.
Below are the authors’ 12 espoused sources of academic knowledge acquisition and

the authors’ assessments of how knowledge is transferred to managers (i.e. the
assigned construct).

Source Construct
Personal readings Experience
Personal experience Experience
Business peers inside your company Association
Business peers outside your company Association
Friends Association
New college graduates Association
Personal college education Education
Qutside consultants from academia Involvement
Qutside consultants not from academia Involvement
Existing company protocol Involvement
Staff meetings (with other departments) Involvement
Personal contacts in academia (e.g., a professor) Education
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